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Abstract
This paper is the third step in developing an effective method of learner assessment of students in 
overseas programs at Hijiyama University. Previous work by the author has made the case for detailed 
program goals to be matched by appropriate instruments to measure those goals in student 
participants. One goal of all overseas programs is to increase students’ communicative competence, 
which is often stymied by fear of communication with people from outside one’s own culture: a problem 
known as intercultural communication apprehension. Another goal of overseas programs is to improve 
learners’ appreciation of openness towards and ability to accept a new culture, something that can be 
called intercultural sensitivity. To measure progress in those areas, three measures were administered 
to a small group of participants in two overseas programs: the Personal Report of Intercultural 
Communication Apprehension (McCroskey, 2013), the Intercultural Sensitivity Scale (Chen & 
Starosta, 2000a), and the Intercultural Sensitivity Index (Olson & Kroeger, 2001). Results showed only 
small decreases in intercultural communication apprehension, as well as only minor improvements in 
intercultural sensitivity and communication. Suggestions for future research are given.
Introduction
We often hear, whether through academic research or popular news outlets, that globalization is an 
omnipresent and unstoppable force. In the academic area there are seemingly endless discussions of 
the increasing connectedness of the planet and how that has impacted education at all levels, especially 
higher education. As such, educational institutions have a unique ability, if not power, to meet the 
demands of globalization by preparing students to be an effective member of the new “global society" 
through increased experience and intercultural knowledge. An overseas sojourn can be invaluable for 
university students, and the numbers of students engaging in such programs continues to rise. It was 
estimated that over 3.8 million students joined such programs worldwide in 2011 (Banks & Bhandari, 
2012).  
Previous research has shown that students who join overseas programs have better academic 
performance at their home school, improved knowledge of cultural norms and practices in the host 
culture as well as overall higher rates of graduation (see Chapman, 2013; Sutton & Rubin, 2004; 
Redden, 2010; GLOSSARI, 2010). Research has also suggested that students who join overseas 
programs report a higher level of independence and more personal confidence in their abilities, as well 
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as improvement in academic skills, and the acquisition of a new “intellectual energy" and “a more 
sophisticated view of the world" (cf. Bolen, 2007; Braskamp, Braskamp, & Merrill, 2009; Paige, 2010). 
They also have improved knowledge of cultural practices (Redden, 2010). So it's hard to argue that 
well-run overseas programs do not have specific benefits for students in both educational and 
professional growth, intercultural understanding and intercultural communication skills, enhanced 
discipline-specific learning; and developing a greater tolerance for ambiguity. 
This paper is the third in a series of papers aimed at learning more about what impact overseas 
programs have on learners' development, with intercultural communication and sensitivity at its 
center. Chapman (2013) laid out some of the many reasons for students joining an overseas program: 
changes in personal growth, attitudes and cultural awareness, development of specific skills, and the 
chance to increase job opportunities (Chapman, 2013).  Research has suggested over and over again 
that students who join overseas programs report a higher level of independence and more personal 
confidence in their abilities. Students also report that not only did their academic skills improve, but 
they gained a new “intellectual energy" and “a more sophisticated view of the world" (cf. Bolen, 2007; 
Braskamp, Braskamp, & Merrill, 2009; Paige, 2010; ). They also have an improved knowledge of 
cultural practices (Redden, 2010). Learning about differences between cultures means more than 
spotting the most visible differences of a culture outside of Japan (in this case), such as language, 
food, fashion or music. It means knowing the deeper aspects of people in that culture, their family 
values, their personal beliefs or even religion, among other things. 
A person's culture is based on so much, including personal and family history, social customs and 
values. Students who can experience first-hand these various cultural differences can have a much 
deeper understanding than if they simply learn those differences through a classroom presentation 
(Chapman, 2014). Students come home from overseas with a more informed and much less biased 
viewpoint toward other cultures and peoples, with new ideas and perspectives about themselves and 
their own country.  Being abroad can challenge them to rethink what is important for them, and 
possibly, nudge them to look again at their own values. Such a reevaluation can encourage students to 
strengthen those values, or for other students, it may cause them to change and start living by new 
concepts and perceptions they acquired from their experience abroad. An overseas experience gives 
people the chance to see their own culture through a changed set of eyes, and it can be profound. 
Research has confirmed that “the ideal way to gain crucial cross-cultural skills" is to join an overseas 
program, but finding evidence of how these programs benefit students is hard to come by (Salisbury, 
2012).
Due to the increasing numbers of students who join overseas programs, universities have become 
places of multi-cultural education where the need for understanding and accepting cultural 
differences, and then adapting to and integrating such differences when interacting with people 
outside one's own culture is of the utmost importance. Such skills have been labeled many ways: cross-
cultural or intercultural communication, communicative or international competence, multiculturalism, 
ethnorelativity, or simply international communication (see Fantini, 2006). No matter what term is 
used, Chocce, Johnson and Yossatorn (2015) note that regardless of how many or how few 
international interactions are taking place among students, the international and intercultural settings 
in higher education “calls for the need of interculturally sensitive students" (p. 778). 
From among the many terms used to describe the skills inherent in intercultural interactions, this 
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paper chooses to use the term intercultural sensitivity. There has been years of research regarding 
what the term “intercultural sensitivity" means (cf. Landis & Bhagat, 1996; Lustig & Koester, 2010; 
Martin, 1986). Work by Bennett (1984, 1986 & 1993) offers a lengthy historical development of the 
concept of intercultural sensitivity culminating in an instrument aimed at measuring it in individuals 
(the Global Competency & Intercultural Sensitivity Index, which is used in this project and explained in 
detail later). Hammer, Bennett and Wiseman (2003) define intercultural sensitivity as “the ability to 
discriminate and experience relevant cultural differences" (p. 422).  In this paper intercultural 
sensitivity is conceptualized as “an individual’s ability to develop a positive emotion towards 
understanding and appreciating cultural differences that promotes an appropriate and effective 
behavior in intercultural communication" (Chen, 1997). In later work, the same author later defined it 
as the “active desire to motivate [oneself] to understand, appreciate and respect differences among 
cultures" (Chen & Starosta, 2000a). This definition shows that intercultural sensitivity is a dynamic 
concept in which interculturally sensitive people must have a desire (emphasis added) to motivate 
themselves to understand, appreciate, and accept differences among cultures, as well as the desire and 
ability to produce a positive outcome from intercultural interactions. 
So joining an overseas program can help a student become “a global citizen." That means being 
interconnected with the world outside Japan through real, face-to-face interactions (not simply 
chatting online with someone who lives abroad!). To experience life abroad (even for brief periods) is 
to improve one's “global competence" also called intercultural competence. Intercultural competence, 
simply stated, can be understood as the enhancement of appreciation of differences among cultures 
(Anderson, Lawton, Rexeisen & Hubbard, 2006), and this is best done while immersed in the host 
country. Work by Chapman (2014) stressed that for effective learner development to be measured in 
overseas programs, clear and specific goals must be in place. Without such goals, effective 
measurement of learner progress is extremely difficult. That paper offered specific steps for 
effectively measuring learner progress:
¡ Step 1: Make Clear, Well-Defined Goals and Learning Objectives for All Programs
¡ Step 2: Match Appropriate Measuring Instruments with Learner Goals in All Programs 
¡ Step 3: Do Pre- and Post-Program Learner Assessment
¡ Step 4: Use both Quantitative and Qualitative Measurements in the Assessment 
Based on the first and second steps of ideas for defining clear goals and matching them with 
appropriate instruments, revised goals for some of the current programs at Hijiyama University were 
proposed. The goals of the Japanese Language & Cultural Exchange Program at Udayana University, 
Bali, Indonesia (a short-term program lasting three weeks once a year) are now “to learn the unique 
culture, traditions and values of the island of Bali, and Indonesia as a whole ... [and for students] to 
improve their own communication skills in intercultural situations while decreasing apprehension in those 
settings .." The goals of the South East Asian Experience (東南アジア体験研修, a 10-day summer 
program) are “to introduce students to overseas life, including use of a second-language; to improve 
one’s communication skills in intercultural situations while decreasing one’s apprehension in such 
situations; and to increase cultural awareness by offering students highlights from a foreign culture." In 
addition to goals specifically related to English-language improvement, the goals of the University of 
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Hawaii, Hilo (UHH), Exchange Program in Hawaii include improving “one’s ability to communicate in 
intercultural situations while decreasing one’s apprehension in such settings ..." (emphasis added by the 
author). It should be noted that whereas these goals focusing on intercultural communication, 
awareness and sensitivity are included in these country-specific programs, they should be goals in 
every one of the Hijiyama University programs offered. These goals should be universal. 
Given the revised goals, it was also suggested that progress be measured both pre- and post-
program to gauge accurate improvement in meeting those goals. Chapman (2014) did an empirical 
study to focus specifically on the learners' apprehension when communicating in intercultural 
situations. Few people would argue with the idea that in order for people to function effectively in 
today's society, they must communicate with one another, whether it is in dyads, small groups or large 
settings. For some people, however, communication experiences are so unrewarding that they either 
consciously or unconsciously try to avoid situations where such communication is required 
(McCroskey & Richmond, 1979). In an increasingly global society, communication between people of 
different cultures is only increasing, whether face to face, or via electronic means. It has become 
difficult to not be in contact with someone outside of one's own culture unless you choose near virtual 
isolation. It is the goal of many academics, and campus-sponsored programs in particular, to not only 
increase the communication between people of different ethnic and cultural backgrounds, but their 
communicative ability in those interactions. Young (2005) notes that people who have a well-developed 
sensitivity toward communicating with people of different cultures can have a big advantage in a 
modern multi-cultural society. One area of concern for many people is the apprehension they may feel 
when interacting with someone from a different culture. In an island country such as Japan, where 
over 96% of the population is Japanese, reducing apprehension in situations where Japanese 
communicate with non-Japanese is a small but significant step toward helping them communicate 
successfully. Results from Chapman (2014) found that 95.2% of Japanese subjects who joined an 
overseas program reported decreased levels of intercultural communication apprehension (ICA), with 
females showing greater decreases in ICA than males did in programs that took place in three different 
host cultures. It was a promising step in improving intercultural communication competence, but more 
work needs to be done.
Based on the second step of matching overseas program goals with appropriate instruments to 
measure them (Chapman, 2014), this research was undertaken focusing specifically on two areas: 
intercultural communication apprehension and intercultural sensitivity (Chapman, 2014). Previous 
work by Chapman (2013) suggested that measuring concepts such as cultural awareness is viable if 
the revised goal of doing so is matched with the appropriate instrument. This paper measured what, if 
any, effect an overseas program had on reducing student apprehension in intercultural interactions, as 
well as levels of intercultural sensitivity and global competence in both pre- and post-program 
subjects. 
Method
Three measures were given to student participants in two different programs which took place in the 
summer break between spring and fall semesters. The measures (explained below) were given both 
before and after the overseas trip in order to measure any differences in the interventional period 
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when the students were in the overseas host culture. A total of 19 students were given the measures, 8 
males and 11 females. Of those 19 students, 6 went on a 10-day trip to Vietnam, and 13 went on a 
12-day trip to Thailand. For all students, the pre-departure survey was given one week prior to 
leaving Japan, and the post-trip survey was given within two weeks of returning to Japan. 
Participation in this survey was voluntary. No personal information was gathered except basic 
demographic data (sex, school year and academic department). Whereas the subjects themselves could 
not be kept anonymous, all the data is confidential and subjects did agree to its use in this paper. Any 
data reported here which may link survey answers to a specific participant in an overseas program is 
unintentional, but unavoidable.
Measures
To measure the specific goals of “decreasing apprehension in intercultural settings, increasing 
cultural awareness, and improving one's ability to communicate in intercultural situations" the 
following three instruments were used:
The Personal Report of Intercultural Communication Apprehension (PRICA)
The Personal Report of Intercultural Communication Apprehension (PRICA) was developed by 
Neuliep and McCroskey (1997b; also see McCroskey, 2013). This survey originated in research that led 
to the Personal Report of Communication Apprehension (PRCA-24), also by McCroskey (1982), which 
measures communication anxiety in situational contexts. Intercultural communication anxiety is 
considered a subcategory of general communication apprehension, and this survey measures the fear 
people experience when interacting with other people from different cultural groups. The PRICA 
measure is a 14-item self-report instrument and was translated and back-translated from English to 
Japanese (see Chapman, 2013 & 2014). Scores on the PRICA can range 14 to 70. Scores below 32 are 
indicative of “low" intercultural communication apprehension (low anxiety), while a score above 52 
indicates a “high" level of intercultural communication apprehension. Scores ranging from 32 to 52 are 
considered “moderate" levels of apprehension. (A full copy of the English-language survey is in 
Appendix A, while the Japanese-language version is found in Appendix B.)
The Intercultural Sensitivity Scale
The Intercultural Sensitivity Scale (ISS) was developed by Chen and Starosta (2000a, 2000b).  It is a 
24-item survey which measures five different factors within intercultural sensitivity. The first is 
interaction engagement, which contains agreement questions concerned with peoples' feelings of 
participation in intercultural communication (7 items). The next is respect for cultural differences, and is 
about how people orient to or tolerate other peoples' culture and opinions (6 items). The third factor is 
interaction confidence, and is concerned with how confident people are when engaged in intercultural 
settings (5 items). Next is the interaction enjoyment factor (3 items), which, as the name suggests, 
deals with peoples' positive or negative reactions towards communicating with people from cultures 
other than their own. Lastly is the interaction attentiveness factor (3 items), and these questions focus 
on peoples' “effort to understand" what is happening in intercultural interactions. An overall score for 
this scale can be computed, with higher scores on the ISS suggesting higher level of sensitivity in 
intercultural interaction. (A full copy of the English-language survey is in Appendix C, while the 
Japanese-language version is found in Appendix D.)
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The Global Competency & Intercultural Sensitivity Index (ISI)
Developed by Olson and Kroeger (2001), the Global Competence and Intercultural Sensitivity Index 
(ISI) was based in part on Bennett's (1993) theoretical framework of the Development Model of 
Intercultural Sensitivity (DMIS) and multidimensional models of intercultural competence. Based on 
research dating back to the 1970's and 1980's, Bennett developed his model to explain how individuals 
respond to cultural differences and how their responses evolve over time. This model of intercultural 
competence has been widely researched, and explored in recent years (cf. Hammer et al., 2003; Paige, 
Jacobs-Cassuto, Yershova, & DeJaeghere, 2003). The ISI is based on a six-stage progression model 
that depicts how individuals construe their experience with cultural differences, as seen below.
Bennett (1984) conceived this intercultural sensitivity as a developmental process where a person 
transforms oneself affectively, cognitively, and behaviorally from being ethnocentric to being 
ethnorelative, and this is done over six stages: three are called ethnocentric stages (the person's culture 
is the center of his/her worldview), and the next three are ethnorelative stages (one's culture is 
comprised of many different but equally valid worldviews). Here are those stages: 
The Ethnocentric Stages of the DMIS
1. Ethnocentric stage one: denial. In this stage the individual denies the difference or existence of other 
cultures. This is done by constructing psychological or physical barriers that provide isolation and 
separation from other cultures. 
2.  Ethnocentric stage two: defense. Here, the person reacts against the threat of other cultures by 
“denigrating the other cultures (negative stereotyping) and promoting the superiority of one's own 
culture" (see Sinicrope, Norris & Watanabe, 2007). In some cases, the person undergoes a reversal 
phase, where the worldview shifts from one's own culture to the other culture, and one's own culture is 
“subject to disparagement." 
3.  Ethnocentric stage three: minimization. In this stage the individual acknowledges that cultural 
differences exist on the surface, but considers all cultures as basically similar. 
The Ethnorelative Stages of the DMIS
By accepting and abiding by the three ethnorelative stages of development, the person can acquire a 
more complex worldview where cultures are understood “relative to each other" and actions are 
understood as situated within the culture.
1. Ethnorelative stage one: acceptance. In this phase, the person accepts and respects cultural 
differences with regard to both behavior and values.  
2. Ethnorelative stage two: adaptation. Here, the individual develops the ability to shift one's frame of 
reference to other culturally diverse worldviews through empathy and pluralism. 
3. Ethnorelative stage three: integration. In this final of six stages, the person expands and incorporates 
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other worldviews into his/her own worldview. Finally, the person can be viewed as inter-culturally 
competent and sensitive.
These six stages offer a continuum from being least culturally competent to most culturally 
competent. These stages were used in the development of the Intercultural Sensitivity Index by Olson 
and Kroeger (2001). Example items for each stage are found in Table 1.
Table 1: 
Sample Items for Bennett’s (1993) Six Stages of Intercultural Sensitivity 
Used on the Intercultural Sensitivity Index (ISI) (Olson & Kroeger, 2001)
Stage  Sample Item 
Denial I feel most comfortable living and working in a community where people look and act like me. 
 I think that cultural diversity really only exists in other places.
Defense I believe that aid to developing countries should be targeted to those efforts that help these 
countries evolve toward the types of social, economic, and political systems that exist in (Japan). 
Minimization I understand that differences exist, but believe that we should focus on similarities. 
We are all human. 
Acceptance I believe that verbal and nonverbal behavior vary across cultures and that all forms of such 
behavior are worthy of respect. I think that cultural variations in behaviour spring from different 
worldview assumptions.
Adaptation I have two or more cultural frames of reference, and I feel positive about cultural differences. 
Integration I am able to analyze and evaluate situations from one or more chosen cultural perspectives. When 
faced with a choice about how I am going to respond to a given situation, I am able to shift 
between two or more cultural perspectives and consciously make a choice to act from one of these 
cultural contexts. 
Olson and Kroeger developed the ISI for measuring global intercultural competency, and to focus on 
the concept of global competency, three dimensions were created: substantive knowledge, perceptual 
understanding, and intercultural communication. Table 2 gives examples of the three dimensions of 
global competency:
Table 2: Sample Items for Bennett’s (1993) Three Dimensions of Global Competency 
Used on the Intercultural Sensitivity Index (ISI) (Olson & Kroeger, 2001)
Dimension  Sample Items 
Substantive knowledge I think that the choices one makes at home have relevance for other countries and vice 
versa. I am linguistically and cultural competent in at least one language and culture 
other than my own. I believe the world has become economically, environmentally and 
politically interdependent.
Perceptual understanding I appreciate how people from other cultures are different from me. I question my own 
prejudices as well as national and cultural stereotypes. 
 I am conscious of my own perspectives and culture.
Intercultural competence  I incorporate the attractive aspects of other cultures into my way of doings things. 
 I have the ability to deal flexibly with and adjust to new people, places, and situations. 
 I can act as a cultural mediator and serve as a bridge between people of different 
cultures. 
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It must be noted here that three items on the ISI were deleted from this research due to their subject 
matter. They focused on work experience in a global setting, in which none of the subjects have any 
experience. Those deleted questions (and their factors within the survey) are (Q30): I have substantive 
competence in analyzing global issues and a working knowledge of concepts and methods that can 
describe, explain, and predict changes in global systems (substantive knowledge factor).  Also, the 
following two questions from the intercultural communication (competence) factor were not used: (Q41) 
I have learned how to produce work with people from other places in the globe; and (Q45) I am currently 
engaged in professional work with at least three people in other countries. It should also be stated that 
because this survey was used in Japanese on Japanese-only subjects, three questions were changed 
from referencing the United States to referencing Japan. Those questions are 7, 9 and 26. (A full copy 
of the English-language survey is in Appendix E, while the Japanese-language version is found in 
Appendix F.)
Results & Discussion
Results are first given for all 19 subjects (in both overseas programs), as well as a breakdown of 
data for groups of students in each of the two separate overseas trips. That data come from three 
measures: the 14-item PRICA, the 24-item Intercultural Sensitivity Scale (ISS), and the 45-item 
Intercultural Sensitivity Index (ISI). Let's begin with intercultural communication apprehension 
(ICA) as measured by the PRICA. 
Results from the Personal Report of Intercultural Communication Apprehension (PRICA)
Overall levels of intercultural communication apprehension (ICA) went down after the overseas 
programs, but only slightly. In the small decreases that did occur post-program, males showed greater 
decreases in ICA than females did, but not in males going to Vietnam. See Table 3 for mean ICA scores.
Table 3: Mean PRICA Scores for All Subjects
(5-point scale. Note: Low ICA  32; Moderate ICA = 32-52;  High ICA  52)
Pre-Departure Post-Program
All subjects (n = 19) 45.79 43.47
Males (n = 8) 47 44
Females (n = 11) 44.9 43.09
Vietnam Program PRICA Scores
All subjects (n = 6) 44 43.33
Males (n = 2) 39.5 42
Females (n = 4) 46.25 44
Thailand Program PRICA Scores
All subjects (n = 13) 46.61 43.53
Males (n = 6) 49.5 44.66
Females (n = 7) 44.14 42.57
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There were some differences between levels of ICA in the Thailand group. Whereas all subjects to 
Vietnam reported moderate ICA (a score of 32-53), three subjects in the Thailand group reported a 
high level of ICA (scoring over 52). The good news is that their average scores dropped significantly 
(from an average of 56.66 to 47.33 after their journey). Unlike previous research by Chapman (2014), 
none of the students' experiences caused them to report low levels of ICA (a score below 32). It is 
assumed that stems from the short time abroad in each of these programs, as well as students having 
the opportunity to speak Japanese with people while abroad in the Vietnam program. 
Results from the Intercultural Sensitivity Scale (ISS)
Results from the 24-item Intercultural Sensitivity Scale (ISS) offer some interesting differences 
pre- versus post-program. The ISS breaks down results into five factors (given here with sample 
items): 
Interaction Engagement I enjoy interacting with people from different cultures.
 I am open-minded to people from different cultures.
Respect for Cultural Differences I respect the values of people from different cultures.
 I respect the ways people from different cultures behave.
Interaction Confidence I am pretty sure of myself in interacting with people from 
different cultures. 
I always know what to say when interacting with people from 
different cultures.
Interaction Enjoyment I often get discouraged when I am with people from different 
cultures. (reverse coded)
I often feel useless when interacting with people from different 
cultures. (reverse coded)
Interaction Attentiveness I am very observant when interacting with people from different 
cultures.
 I am sensitive to my culturally-distinct counterpart's subtle 
meanings during our interaction.
Higher scores on the ISS suggest higher levels of sensitivity in intercultural interactions. Looking at all 
subjects, scores in all five areas went up post-program, albeit slightly. The biggest gains in sensitivity 
were in the three stages of respect for cultural differences, interaction confidence, and interaction 
enjoyment. See Table 4.
Table 4: Mean Intercultural Sensitivity Scale (ISS) Scores for All Subjects (n = 19; 5-point scale)
Pre-Departure Post-Program
Interaction Engagement 3.74 3.83
Respect for Cultural Differences 3.84 4.02
Interaction Confidence 2.78 3.01
Interaction Enjoyment 2.81 3.0
In the Vietnam group, scores in four out of five areas went up post-program (only interaction 
confidence mean scores went down slightly). In the Thailand group, scores in four out of five areas 
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went up post-program (only the mean scores for interaction attentiveness went down slightly), as seen 
in Table 5.
Table 5: Mean Intercultural Sensitivity Scale (ISS) Scores for 
Subjects in Two Separate Programs (5-point scale)
Vietnam (n = 6) Thailand (n = 13)
Pre- / Post-Program Pre- / Post-Program
Interaction Engagement 3.86   / 3.9 3.69  /  3.8
Respect for Cultural Differences 4.19  /  4.31 3.68  /  3.88
Interaction Confidence 2.7  /  2.6 2.82  /  3.2
Interaction Enjoyment 2.94  /  3.11 2.74  /  2.95
Interaction Attentiveness 3.72  /  3.89 3.54  /  3.49
One of the tenets of any overseas program is for participants to connect with and create 
relationships with people in the host culture. That begins with simple communication, but hopefully 
progresses toward a strong friendship where the participants share communication, experiences, 
traditions, etc., teaching one another their respective cultural norms and behavior. As that bond grows, 
the member of the host culture becomes a type of support system for the student sojourner, and thus 
the results showing increased engagement, respect, confidence and enjoyment seem unsurprising. This 
can be especially true for Japanese students on their first trip overseas.  These findings on support 
systems for international students are also supported by Tanaka, Takai, Kohyama, Fujihara, and 
Minami (1997). They surveyed 221 international students in Japan and results suggested that 
international friendships do facilitate the adjustment process to the host culture or country. 
Researchers argued that individuals with friends from the host culture receive support and learn from 
them first hand appropriate behavioral patterns that enable them to function in the host culture. 
Consequently, their effective adjustment is facilitated by such intercultural friendships.
Results from the Global Competency & Intercultural Sensitivity Index (ISI)
Noted earlier, the ISI is based on a six-stage progression model (the DMIS) that depicts how 
individuals construe their experience. The survey asked subjects how well each expression describes 
them, on a 5-point scale from 1, “Never Describes Me," to 5, “Describes Me Extremely Well." The survey 
results have been broken down by a pre and post-departure comparison. The overall data of the pre-
departure survey was compared with the overall data of the post-departure survey to develop 
conclusions about the impact of short-term study abroad programs on intercultural sensitivity. Table 6 
gives mean scores for the six stages of intercultural sensitivity development. 
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Table 6: Mean ISI Scores for All Subjects in the Six Stages of the DMIS (n = 19; 5-point scale)
Pre-Program (Std. Dev.) Post-Program (Std. Dev.)
Ethnocentric Stages
Denial 2.71 (1.117) 2.38 (.993)
Defense 2.14 (1.048) 1.97 (1.026)
Minimization 3.76 (.95) 3.70 (1.007) 
Ethnorelative Stages
Acceptance 3.76 (.862) 3.96 (.944) 
Adaptation 3.63 (.921) 3.80 (.880) 
Integration 2.93(1.015) 2.96 (.963)
 
Results show positive effects of going abroad. The first three stages make up the ethnocentric 
stages, in which individuals have minimal experiences with differences and maintain levels of isolation 
in order to maintain denial of cultural differences (denial, defense and minimization), so a decrease in 
scores means students are showing less ethnocentristic tendencies and may be more open to cultural 
differences. All subjects showed decreases post-program. In the denial stage, subjects with minimal 
experience with cultural differences try to maintain isolation, so they can maintain denial of such 
differences. In the defense stage, as noted by Olson and Kroger (2001), those cultural differences can 
no longer be denied, but “these differences feel threatening," so people become defensive in dealing 
with them (p. 120).  Decreases in both stages post-program indicate subjects may be more comfortable 
with cultural differences and less defensive, thereby more culturally sensitive. Similarly, scores in the 
acceptance, adaptation and integration stages all went up, albeit slightly, indicating more willingness to 
learn about and adapt to new cultural norms when abroad. 
While these numbers indicate positive, but minor, improvements overall, some individual questions 
within the six developmental stages are worthy of discussion. When looking at what questions describe 
students “well " or “extremely well," the first ethnocentric stages had some interesting results. In the 
denial stage, question three (3) had a significant decrease: “I feel most comfortable living and working in 
a community where people look and act like me." In pre-program data, 37% of subjects said this 
described them “well" or “extremely well" but only 11% said that post-program. It can be argued that 
a decrease in denial as represented in that question shows that Japanse students are much more open 
to being surrounded by people of another culture post- versus pre-program. That can be an important 
first step, especially for students who have never been abroad before. Before one can be open to new 
cultural ideas and interactions, one has to be comfortable being surrounded by them.
In the minimization stage, three out of four questions showed decreased scores post-program, but 
one went from 64% pre-program to 37% post-program: “I think that most human behavior can be 
understood as manifestations of instinctual behavior like territoriality and sex." That question says that 
people basically behave similarly worldwide, no matter what culture or geographical area they come 
from, that humanity is universal and we live instinctually, not in a superior or inferior way based on 
our unique cultural characteristics. So, seeing such a change in students feelings suggests that after 
the program they realize more that cultures are equally valid. Minimizing the idea that one is better 
than another is a dangerous perspective if one is to improve sensitivity towards the “equalness" of 
cultures.
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The second three stages make up the ethnorelative stages of acceptance, adaptation and integration, 
where individuals should be willing and open to accept, adapt and integrate those differences in their 
own lives.  In the first stage, acceptance, three out of four questions showed increases post-program, 
but one in particular stood out (17): “I believe that my worldview is one of many equally valid 
worldviews."  In pre-program data, only 26% said it described them, but that jumped to 42% post-
program. This suggests that the experience abroad opened them up to the idea that all cultures are 
equal and worthy of respect.
In the second stage, adaptation, only one question (19) increased post-program: “I believe that 
culture is a process. One does not have culture: one engages in culture" (79% pre-, 84% post-program). 
Because culture is “a process" and one “engages in culture," at this stage a person would be very 
interculturally sensitive in their ability to feel for other cultures and would have the ability to connect 
with different cultures while maintaining their own cultural perspective (Olson and Kroger, 2001, p. 
123). The survey results reveal that both pre- and post-program participants believe question 19 
describes them extremely well, which is a positive start toward reinforcing the idea that all cultures 
can be inherently valuable. Believing that culture is a process of engagement shows minimal aversion 
to unknown cultures. Surprisingly, and sadly in the eyes of this researcher, none of the three questions 
in the third stage of integration showed increases post-program. 
Clarke, Flaherty, Wright, and McMillen (2009) did similar work when they studied the intercultural 
proficiencies of students who joined overseas programs versus those who did not. They looked at global 
mindedness, intercultural communication, openness to diversity, and intercultural sensitivity. Using 
the ISI, they found that study abroad students had higher levels of global mindedness and higher levels 
of intercultural sensitivity scores in the acceptance, adaptation, and integration stages. But it must be 
noted that in the first three stages from the DMIS scale, denial, defense, and minimization, there was no 
difference in scores between the students who went abroad versus those who didn't. Given that this 
paper did find decreases in the ethnocentric stages, it suggests that even in very short programs 
abroad, students may show fewer tendencies to “avoid" new cultural stimuli.
According to Hammer, Bennett and Wiseman (2003), the DMIS assumes that “as one's experience 
of cultural difference becomes more complex and sophisticated, one's potential competence in 
intercultural relations increases" (p. 423). If so, an increased level of intercultural sensitivity should 
allow an individual to understand greater cultural differences. Clarke, et al. (2009) suggest that study 
abroad programs help increase intercultural sensitivity and the ISI, with its three dimensions of global 
competency, is suitable to measure this because it not only determines which stage an individual is in, 
but also levels of global competency.  When looking at global competency scores in this study, however, 
only one of three groups showed any increase, perceptual understanding, and that boost was 
incremental at best. See Table 7.
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Table 7: Mean ISI Scores for All Subjects in 
the Three Dimensions of Global Competency (DMIS) (n = 19; 5-point scale)
Pre-Program (Std. Dev.) Post-Program (Std. Dev.)
The three dimensions of global competency
Substantive knowledge 2.96 (1.222) 2.82 (1.199)
Perceptual understanding 3.38 (1.116) 3.42 (1.128)
Intercultural communication 3.12 (1.259) 3.11 (1.165)
The substantive knowledge dimension measures “knowledge of cultures, languages and world 
issues," (Olson & Kroeger, 2001, p. 118), and these questions refer to linguistic competency, education 
about various cultures, and the ability to comprehend globalization concepts. In this data the impact of 
that dimension went down post-program. Of the six questions in this dimension, only one (30) showed 
more that 50% of subjects felt it described them “well" or “extremely well": “I think the choices one 
makes at home have relevance for other countries and vice versa" (63%).  The demographics within this 
survey suggest that students do not have substantial knowledge of global issues and are just beginning 
to develop their understanding of an intercultural society. 
Perceptual understanding results showed only slight increases in post-program scores. Perceptual 
knowledge, which is part of a positive global competency, has been identified to include open-
mindedness, resistance to stereotyping, complexity of thinking, and perspective consciousness (Wilson, 
1996; cited in Olson & Kroeger, 2001, p, 118).  This “perspective consciousness" refers specifically to 
the recognition that one's worldview is not a universal perspective. The components under “perceptual 
understanding" are those processes we use to take in the world and “frame our understanding of 
others in our world" (Olson & Kroeger, 2001, p, 118). Of six questions in this dimension, subjects 
reported that three described me “well" or “extremely well" both pre- and post-program, but only one 
of those increased post-program (32): “I am conscious of my own perspectives and culture" (53% pre-
program, 58% post-program). This suggests students are more aware that it is not only their 
perspective and culture that is predominant, but others in their host country are as well, but the 
numbers were only incremental.
Lastly is the third dimension, intercultural communication, which includes “the skills needed to engage 
effectively with others―including empathy, cross-cultural awareness, intercultural relations, and 
cultural mediation" (Rundstrom Williams, 2005, p. 361).  Although Bennett does not explicitly describe 
the role of communication in the development of intercultural sensitivity, he references communication 
as a developmental strategy, particularly in the ethnorelative stages:
Participants moving out of acceptance are eager to apply their knowledge of cultural differences 
to actual face-to-face  communication. Thus, now is the time to provide opportunities for 
interaction. These activities might include dyads with  other-culture partners, facilitated 
multicultural group discussions, or outside assignments involving interviewing of  people from 
other cultures... communication practice could refer to homestays or developing friendships in the 
other  culture. (Bennett, 1993, pp. 58-59)
From nine questions in this dimension, only two showed subjects reporting that they described them 
“well" or “extremely well" both pre- and post-program, but both of those actually decreased post-
program: (38) “I try to learn about people from other cultures so that we can work and socialize together," 
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(69% pre-, 63% post-program); and (44) “I have the ability to psychologically put myself into another 
person’s shoes" (85% pre-, 58% post-program). While its positive to see subjects mostly agreeing, the 
reasons for the post-program drop are frustrating. The easy reasons to explain that would be to say 
the very short duration of these programs would not allow for enough time for the appropriate skills to 
be developed and appreciated. Although, as Bennett (1993) suggests, participants moving into the 
latter steps of being interculturally sensitive want to use the language and cultural skills they have 
acquired, results in this project do not show that. (All results for individual questions can be found in 
Appendix G.)
As described in detail earlier, the path taken in the transformation process toward becoming 
interculturally sensitive has six stages, from initial denial to acceptance, adaptation and, finally, 
integration, where the person can apply ethnorelativism to one's own identity and experience 
differences among cultures as a normal part of life. This model requires not only the gradual change of 
affection and cognition in people, but also the behavioral ability to achieve intercultural communication 
competence (Chen, 1997). Data in this project do not support that happening in a significant way. 
Progress was made toward becoming less ethnocentric, but more work needs to be done to help 
students become more open-minded and accepting of possible tendencies in the latter stages of 
ethnorelativism. The lack of support for such increased open-mindedness and acceptance of other 
cultures in this assessment of learner progress calls for suggestions to improve such research in the future.
Caveats & Ideas for Future Research
This study sought to learn how overseas programs impacted students in two areas, intercultural 
communication, focusing on apprehension towards intercultural interactions, and intercultural 
sensitivity. First and foremost, this study was limited by the small sample size. Secondly, the use of 
only a quantitative approach limited the opportunity to find and identify more reasons for why subjects 
reacted the way they did to their experiences. This author personally argued for both a quantitative 
and qualitative approach (such as follow-up interviews with students to gain more detailed and 
personal reactions to their experience) when measuring learner progress in overseas programs 
(Chapman, 2014), and future work needs to abide by that. 
Future research must also learn more about what factors are predictive of students' intercultural 
sensitivity. Those factors may be  gender, field of study, foreign language ability, overseas living, 
travel and/or study experience, as well as the number of international friends (cf. Chocce, et al., 2015). 
Research has shown the influence certain factors can have on levels of intercultural sensitivity.  Villar 
(2010) found that nationality and amount of exposure to the host country can predict intercultural 
sensitivity in Filipino college students. Wu (2009) supports this in research on international students in 
Taiwan, finding that in students from two different majors intercultural sensitivity could be predicted 
by the amount of experience living abroad.   
  Other factors may also help in predicting intercultural sensitivity. Pritchard and Skinner (2002) 
focused on intercultural relationships among students who were apprehensive toward mixing with 
people from other cultures. They found that students with fewer friends in the host culture were linked 
to lower adaptation and adjustment to the host culture. Realizing that problem, they created cross-
cultural activities which proved effective at bringing students of different cultures together and 
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building relationships. Here in Japan, work by Tanaka, et al. (1997) had similar results. They found 
that students in the host culture who had more friendships ease into the adjustment process easier and 
such friends in the host culture provide support which helps the international students learn 
appropriate behaviors in the host culture. So, future work must look at specific factors that can help 
predict and improve intercultural sensitivity in students in overseas programs. Those factors may be 
nationality, year in school, number of international friendships, study and travel abroad experiences, 
and foreign language ability. Looking at these factors can aid in finding specific areas to focus on in 
international programs if the goal is to improve learner intercultural sensitivity. 
  Lastly, besides the inherent limitation here of very small numbers of subjects, another caveat that 
must be addressed is the short time spent abroad. Future research should measure the impact of study 
abroad programs that occur over several weeks or months and, where possible, one or more semesters 
abroad. But there is evidence that even short programs have positive impacts. It may be simply a 
matter of changing the instrument used to measure such impacts. Zamastil-Vondrova (2005) looked at 
short program impacts through journal writing and interview sessions (qualitative analysis). Looking 
at how programs can enhance global citizenship, that paper found that students had a “greater level of 
sensitivity and patience" with respect to cultural and linguistic awareness (p. 46). Brubaker (2007) did 
similar qualitative analysis via interviews and student letter writing to learn more about cultural 
experiences in short-term programs and found that students were aware of cultural differences, but 
they did not always understand them. That suggests that even if they were aware of and open-minded 
toward cultural differences, the short duration of the program may have prevented them from fully 
developing the necessary new knowledge (cf. Medina-Lopez-Portillo, 2004). The point is that even 
short term programs have the capacity to open student minds to newness and diversity, and that is 
often the first step toward increased intercultural sensitivity. So program duration, even a very short 
duration, is another factor affecting positive outcomes of learner development in overseas programs.
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Appendix A:  
The Personal Report of Intercultural Communication Apprehension (PRICA)
(Source: McCroskey, 2013; Neulip & McCroskey, 1997b)
The 14 statements below are comments frequently made by people with regard to communication 
with people from other cultures. Please indicate how much you agree with these statements by 
marking a number representing your response to each statement using the following choices:
1　Strongly Disagree
2　Disagree
3　Neither / Neutral
4　Agree
5　Strongly Agree  
1. Generally, I am comfortable interacting with a group of people from different cultures. 1  2  3  4  5
2. I am tense and nervous while interacting with people from different cultures. 1  2  3  4  5
3. I like to get involved in group discussion with others who are from different cultures. 1  2  3  4  5
4. Engaging in a group discussion with people from different cultures makes me nervous. 1  2  3  4  5
5. I am calm and relaxed with interacting with a group of people who are from different cultures. 1  2  3  4  5
6. While participating in a conversation with a person from a different culture, I get nervous. 1  2  3  4  5
7. I have no fear of speaking up in a conversation with a person from a different culture. 1  2  3  4  5
8. Ordinarily I am very tense and nervous in a conversation with a person from a different culture. 1  2  3  4  5
9. Ordinarily I am very calm and relaxed in conversations with a person from a different culture. 1  2  3  4  5
10. While conversing with a person from a different culture, I feel very relaxed. 1  2  3  4  5
11. I am afraid to speak up in conversations with a person from a different culture. 1  2  3  4  5
12. I face the prospect of interacting with people from different cultures with confidence. 1  2  3  4  5
13. My thoughts become confused and jumbled when interacting with people from different cultures. 1  2  3  4  5
14. Communicating with people from different cultures makes me feel uncomfortable. 1  2  3  4  5
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Appendix B: Japanese-Language Version of  
The Personal Report of Intercultural Communication Apprehension (PRICA) 
(translated and cross-translated)
異文化間コミュニケーションにおける不安に関するアンケート
    以下の1～14の項目は、異文化間におけるコミュニケーションに関して度々述べられる意見です。
それぞれの項目を読み、自分の気持ちに最も近いものを1~5の回答肢を使い数字で表して下さい。
1　全く同意しない
2　同意しない
3　やや同意する
4　同意する
5　非常に同意する
1. 多くの場合、異なる文化を持つ国の人達との交流を心地良く感じる。 1  2  3  4  5
2. 異なる文化を持つ国の人達と交流している時、とても緊張する。 1  2  3  4  5
3. 異なる文化を持つ国の人達とのグループディスカッションに加わるのが好きだ。 1  2  3  4  5
4. 異なる文化を持つ国の人達とグループディスカッションするのは緊張する。 1  2  3  4  5
5. 異なる文化を持つ国の人達と交流する時は落ち着いてリラックスしている。 1  2  3  4  5
6. 異なる文化を持つ国の人との会話に加わる時はとても緊張する。 1  2  3  4  5
7. 異なる文化を持つ国の人との会話で自分の意見をはっきり述べることに不安は感じない。 1  2  3  4  5
8. 通常、異なる文化を持つ国の人との会話はとても緊張する。 1  2  3  4  5
9. 通常、異なる文化を持つ国の人との会話では、とても落ち着いてリラックスしている。 1  2  3  4  5
10. 異なる文化を持つ国の人と会話している時にとてもリラックスできる。（くつろぎを感じ る。）1  2  3  4  5
11. 異なる文化を持つ国の人との会話で自分の思いをはっきり述べるのは怖い。 1  2  3  4  5
12. 異なる文化を持つ国の人達と自信を持って交流できる。 1  2  3  4  5
13. 異なる文化を持つ国の人達と交流している時、思考が混乱してくる。 1  2  3  4  5
14. 異なる文化を持つ国の人達と会話するのは気詰まりだ。 1  2  3  4  5
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Appendix C: The Intercultural Sensitivity Scale (ISS)
(Chen & Starosta, 2000a)
(Note: statements 2, 4, 7, 9, 12, 15, 18, 20 and 22 are reverse-coded before summing the 24 items.))
Below is a series of statements concerning intercultural communication. There are no right or wrong 
answers. Please work quickly and record your first impression by indicating the degree to which you 
agree or disagree with the statement. 
1．Strongly Disagree  　2．Disagree  　3．Neither / Neutral  　4．Agree  　5．Strongly Agree
1. I enjoy interacting with people from different cultures. 1  2  3  4  5
2. I think people from other cultures are narrow-minded. 1  2  3  4  5
3. I am pretty sure of myself in interacting with people from different cultures. 1  2  3  4  5
4. I find it very hard to talk in front of people from different cultures. 1  2  3  4  5
5. I always know what to say when interacting with people from different cultures. 1  2  3  4  5
6. I can be as sociable as I want to be when interacting with people from different cultures. 1  2  3  4  5
7. I don't like to be with people from different cultures. 1  2  3  4  5
8. I respect the values of people from different cultures. 1  2  3  4  5
9. I get upset easily when interacting with people from different cultures. 1  2  3  4  5
10. I feel confident when interacting with people from different cultures. 1  2  3  4  5
11. I tend to wait before forming an impression of culturally-distinct counterparts. 1  2  3  4  5
12. I often get discouraged when I am with people from different cultures. 1  2  3  4  5
13. I am open-minded to people from different cultures. 1  2  3  4  5
14. I am very observant when interacting with people from different cultures. 1  2  3  4  5
15. I often feel useless when interacting with people from different cultures. 1  2  3  4  5
16. I respect the ways people from different cultures behave. 1  2  3  4  5
17. I try to obtain as much information as I can (such as body language, gestures, facial 
expressions, etc.)  when interacting with people from different cultures. 1  2  3  4  5
18. I would not accept the opinions of people from different cultures. 1  2  3  4  5
19. I am sensitive to my culturally-distinct counterpart's subtle meanings during our interaction. 1  2  3  4  5
20. I think my culture is better than other cultures. 1  2  3  4  5
21. I often give positive responses to my culturally different counterpart during our interaction. 1  2  3  4  5
22. I avoid those situations where I will have to deal with culturally-distinct persons. 1  2  3  4  5
23. I often show my culturally-distinct counterpart my understanding through verbal or nonverbal cues. 1  2  3  4  5
24. I have a feeling of enjoyment towards differences between my culturally-distinct counterpart and me. 1  2  3  4  5
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Appendix D: Japanese-Language Version of  
The Intercultural Sensitivity Scale (ISS; translated and cross-translated)
異文化に対する感受性尺度
下記の一連の項目は異文化間コミュニケーションに関する項目です。正しい回答や間違った回答は
ありません。直感で、強く同意するから全く同意しないの尺度で回答してください。この回答は春学
期の始まる前と終わった後でそれぞれで記入し、記入後すぐに提出して下さい。ご協力よろしくお願
いします。
1．全く同意しない　2．同意しない　3．どちらともいえない　4．同意する　5．強く同意する
1. 異なる文化を持つ国の人達との交流は楽しい。 1  2  3  4  5
2. 異なる文化を持つ国の人達は了見が狭いと思う。 1  2  3  4  5
3. 異なる文化を持つ国の人達との交流には非常に自信がある。 1  2  3  4  5
4. 異なる文化を持つ国の人達の前で話をするのは苦手だ。 1  2  3  4  5
5. 異なる文化を持つ国の人達と交流する時に何を話せば（どのようにコミュニケーション 
すれば）よいかいつも分かっている。 1  2  3  4  5
6. 異なる文化を持つ国の人達と交流する時、十分に社交的でいられる。 1  2  3  4  5
7. 異なる文化を持つ国の人達と一緒にいたくない。 1  2  3  4  5
8. 異なる文化を持つ国の人達の価値観を大切にしている。 1  2  3  4  5
9. 異なる文化を持つ国の人達と交流する時、動揺しやすい。 1  2  3  4  5
10. 異なる文化を持つ国の人達と交流する時、自信を持っていられる。 1  2  3  4  5
11. 異なる習慣や考えを持つ人達の印象が自分の中に作られてから行動するほうだ。 1  2  3  4  5
12. 異なる文化を持つ国の人達と一緒にいる時、よく消極的になる 1  2  3  4  5
13. 異なる文化を持つ国の人達に快く接し、受け入れることができる。 1  2  3  4  5
14. 異なる文化を持つ国の人達と交流する時、非常に注意深く状況を観察する。 1  2  3  4  5
15. 異なる文化を持つ国の人達と交流する時、度々 自分は役に立たない存在だと感じる。 1  2  3  4  5
16. 異なる文化を持つ国の人達の言動をリスペクトしている。 1  2  3  4  5
17. 異なる文化を持つ国の人達と交流する時、食生活や習慣の違いなど、できるだけ多くの情報
 (例：ボディランゲージ、ジェスチャー、 顔の表情)を得ようとする。 1  2  3  4  5
18. 異なる文化を持つ国の人達の考えは受け入れない。 1  2  3  4  5
19. 異なる習慣や考えを持つ人達との交流の中で、彼らの言動の微妙な（捉えにくい）意味合いに
敏感である。 1  2  3  4  5
20. 日本の文化は他の文化よりも優れていると思う。 1  2  3  4  5
21. 異なる習慣や考えを持つ人達との交流の中で頻繁に積極的な対応をする。 1  2  3  4  5
22. 異なる習慣や考えを持つ人達と交流しなければならないような状況は避ける。 1  2  3  4  5
23. 異なる習慣や考えを持つ人達への理解を、言語的、または非言語的な方法を通して伝える。 1  2  3  4  5
24. 異なる習慣や考えを持つ(同じ学科という立場の)人達と自分との相違を楽しいと感じる。 1  2  3  4  5
Damon E. Chapman and Jon Clenton56
Appendix E: The Global Competency & Intercultural Sensitivity Index (ISI) 
(Olson & Kroeger, 2001)
(Note 1: The six stages of the Developmental Model of Intercultural Competence, DMIC, and the three 
dimensions of global competency have been noted here, but were not on the subjects' copy of the 
measure.) 
(Note 2: Because this survey was used in Japanese on Japanese-only subjects, three questions were 
changed from referencing the United States to referencing Japan. Those questions are 7, 9 and 26.)
Please answer all the following questions about yourself using a scale of 1 to 5. There are 45 items. 
1 = This comment “Never Describes Me" 
2 = This comment “Seldom Describes Me"
3 = This comment “Describes Me Some of the Time"
4 = This comment “Describes Me Well"
5 = This comment “Describes Me Extremely Well"
Denial
１．I do not really notice cultural differences. 1  2  3  4  5
２．I think that cultural diversity really only exists in other places.  1  2  3  4  5
３．I feel most comfortable living and working in a community where people look and act like me. 1  2  3  4  5
４．I have intentionally sought to live in a racially or culturally distinct community.  1  2  3  4  5
Defense
５．I am surrounded by culturally diverse people, and feel like my cultural values are threatened. 1  2  3  4  5
６．I sometimes find myself thinking derogatory things about people who look or act differently from me. 1  2  3  4  5
７．I believe that aid to developing countries should be targeted to those efforts that help these 
countries evolve toward the types of social, economic, and political systems that exist in Japan. 1  2  3  4  5
８．I believe that certain groups of people are very troublesome and do not deserve to be treated well. 1  2  3  4  5
９．I have lived for at least 2 years in another country and believe that Japanese society should embrace
the values of this culture in order to address the problems of contemporary Japanese society. 1  2  3  4  5
Minimization
10．I understand that differences exist but believe that we should focus on similarities. We are all human. 1  2  3  4  5
11．I think that most human behavior can be understood as manifestations of instinctual  
behavior like territoriality and sex. 1  2  3  4  5
12．I think that all human beings are subject to the same historical forces, economic and 
political laws, or psychological principles. These principles are invariable across cultures. 1  2  3  4  5
13．I believe that physical displays of human emotions are universally recognizable:  
A smile is a smile wherever you go. 1  2  3  4  5
Acceptance
14．I acknowledge and respect cultural difference. Cultural diversity is a preferable human condition. 1  2  3  4  5
15．I believe that verbal and nonverbal behavior varies across cultures and that all forms 
of such behavior are worthy of respect. 1  2  3  4  5
16．I think that cultural variations in behavior spring from different worldview assumptions. 1  2  3  4  5
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17．I believe that my worldview is one of many equally valid worldviews.  1  2  3  4  5
Adaptation
18．I have added to my own cultural skills new verbal and nonverbal communication skills 
 that are appropriate in another culture. 1  2  3  4  5
19．I believe that culture is a process. One does not have culture: one engages in culture.  1  2  3  4  5
20．I am able to temporarily give up my own worldview to participate in another worldview.  1  2  3  4  5
21．I have two or more cultural frames of reference, and I feel positive about cultural differences. 1  2  3  4  5
Integration
22．I feel culturally marginal or on the periphery of two or more cultures.  1  2  3  4  5
23．I am able to analyze and evaluate situations from one or more chosen cultural perspectives.  1  2  3  4  5
24．When faced with a choice about how I am going to respond to a given situation, I am  
able to shift between two or more cultural perspectives and consciously make a choice  
to  act from one of these cultural contexts.  1  2  3  4  5
Substantive Knowledge
25．I believe the world has become economically, environmentally, and politically interdependent.  1  2  3  4  5
26．I have substantive knowledge about at least one other culture outside of Japan,  
and I apply this knowledge with confidence in my professional work.  1  2  3  4  5
27．I am linguistically and culturally competent in at least one language and culture other than my own.  1  2  3  4  5
28．I use a language other than my native language at least 25% of the time.  1  2  3  4  5
29．I am interested and spend considerable time working on global issues.  1  2  3  4  5
30．I think the choices one makes at home have relevance for other countries and vice versa. 1  2  3  4  5
Perceptual Understanding
31．I appreciate how people from other cultures are different from me.  1  2  3  4  5
32．I am conscious of my own perspectives and culture.  1  2  3  4  5
33．I want to continue to learn about the world's peoples, cultures, and issues. 1  2  3  4  5
34．I question my own prejudices as well as all national and cultural stereotypes.  1  2  3  4  5
35．I recognize that my worldview is not universal. 1  2  3  4  5
36．I find people from other places exotic and unusual. 1  2  3  4  5
Intercultural Communication
37．I feel uncomfortable when I am with people who are speaking a language I do not know.  1  2  3  4  5
38．I try to learn about people from other cultures so that we can work and socialize together.  1  2  3  4  5
39．I incorporate the attractive aspects of other cultures into my own way of doing things. 1  2  3  4  5
40．I feel self-confident and comfortable socializing with people from other cultures. 1  2  3  4  5
41．I have lived abroad and experienced intense interaction with a variety of people from this other culture. 1  2  3  4  5
42．I have long-term friendships with several people from other cultures.  1  2  3  4  5
43．I have the ability to deal flexibly with and adjust to new people, places, and situations. 1  2  3  4  5
44．I have the ability to psychologically put myself into another person's shoes. 1  2  3  4  5
45．I can act as a cultural mediator and serve as a bridge between people of different cultures. 1  2  3  4  5
Thank you very much for your cooperation!
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Appendix F: The Japanese Version of  
The Global Competency & Intercultural Sensitivity Index (ISI; translated and cross-translated)
異文化に対する感受性指標
度合いを示す１から５までの数字を使って、下記の45項目すべての質問に答えてください。
１＝全くあてはまらない
２＝あまりあてはまらない
３＝ややあてはまる
４＝あてはまる
５＝非常にあてはまる
１．文化的な相違にあまり気づかない。 1  2  3  4  5
２．文化の多様性は日本以外の国にのみ存在すると考える。 1  2  3  4  5
３．自分と同じような外見、自分と同じような行動をする人達がいる社会の中での生活や 
仕事が一番心地よいと感じる。 1  2  3  4  5
４．人種的、文化的な違いを持つ社会に住むことを積極的に目指している。 1  2  3  4  5
５．文化的多様性を持つ人達に囲まれており、自分の文化的価値感が脅かされているように感じる。 1  2  3  4  5
６．時々、自分とは違った外見を持つ人達や、自分とは異なる行動をする人達に軽蔑的な 
思いを持つことがある。 1  2  3  4  5 
７．発展途上国への援助は、日本で機能している社会的、経済的、政治的システムと同等 
のものへと発展していくようにすることを目標にしたものであるべきだ。 1  2  3  4  5
８．あるグループの人達は面倒を引き起こす人達であり、正当に扱われるに値しない人達だと思う。 1  2  3  4  5
９．日本以外の国少なくとも２年間住んだ経験があり、日本社会は現代の日本社会が 
かかえる問題に取り組むため、その文化の価値観を取り入れるべきだと思う。 1  2  3  4  5
10．同じ人間なのだから、違いがあることを認識しつつ、その共通点に着目すべきであると思う。 1  2  3  4  5
11．ほぼすべての人間の行動は、縄張り意識や性行動のような本能行動の表れであるため、 
理解することが可能であると思う。 1  2  3  4  5
12．人間は同じ歴史的な影響や経済的 / 政治的規範、心理的主義に影響を受けやすい。 
こういったものは文化を通して普遍的である。 1  2  3  4  5
13．笑顔の示すところが万国共通であるように、人間の感情が外見で判断できるのも万国共通であると思う。 1  2  3  4  5
14．文化的相違への認識とリスペクトがあり、文化的多様性は人間が生きていく上で大切なことである。 1  2  3  4  5
15．言語的、また、非言語的行動はあらゆる文化を多様にするものであり、そのような 
行動はリスペクトするに値するものだと思う。 1  2  3  4  5
16．文化の違いによる言動の違いは異なる世界観から生じていると思う。 1  2  3  4  5
17．私の世界観は他の多くの人達のものと変わらないと思う。 1  2  3  4  5
18．他の文化の中で適切な新しい言語的、非言語的コミュニケーションスキルを 自分の 
異文化交流のスキルに取り入れている。 1  2  3  4  5
19．文化とは個人で作り出せるものではなく、皆でシェアし、共に関係しあっていく中で 
作られていくものだと思う。 1  2  3  4  5
20．別の世界観を共有するために自分の世界観から一時的に離れることができる。 1  2  3  4  5
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21．２つ、又はそれ以上の文化に対する適応性があり、文化的相違には抵抗がない。 1  2  3  4  5
22．日本文化はそれほど豊かではなく幾つかの文化の中でも取るに足らない程度だと思う。 1  2  3  4  5
23．一つ、又はそれ以上の選ばれた文化的観点から状況を分析、評価することができる。 1  2  3  4  5
24．与えられた状況にいかに対応するかの選択を迫られた時、２つ、又はそれ以上の文化的見地
から方法を考えることができ、意識的にその内の一つからいかに行動するかを決定する。 1  2  3  4  5
25．世の中は経済的、環境的、政治的に持ちつ持たれつ（相互依存）の関係にあると思う。 1  2  3  4  5
26．少なくとも一つは日本以外の国の文化の知識を豊富に持っており、この知識を自信 
を持って自分の生活に取り入れている。 1  2  3  4  5
27．少なくとも一つは日本語以外の言語、また日本文化以外の文化について詳しい。 1  2  3  4  5
28．25％以上の割合で母語以外の言語を使用している。 1  2  3  4  5
29．国際問題に興味を持ち、相当な時間を費やしている。 1  2  3  4  5
30．日本で何か新しいことが始まる時、それは他国に何かしらの影響を与えることに なると思う。 
また、他国で始まる新しいことは日本にも影響すると思う。 1  2  3  4  5
31．自分とは違う文化を持つ人達が、自分達と違う事を大切だと思う。 1  2  3  4  5
32．自分の物事に対する視点や自国文化についてきちんと意識している。 1  2  3  4  5
33．世界の人々、文化、また、その問題について学び続けたい。 1  2  3  4  5
34．自分の持つ偏見を含め、国や文化に対して作られている固定観念を疑問に思う。 1  2  3  4  5
35．自分の世界観は他の人と同じではないと思う。 1  2  3  4  5
36．他の国から来た人達は変わっていて、普通ではないと思う。 1  2  3  4  5
37．自分の知らない言語を話す人達と一緒にいるのは落ち着かない。 1  2  3  4  5
38．色々なことに共に取り組んだり、交流したり出来るように、他の文化を持つ人達に 
ついて学ぼうとする。 1  2  3  4  5
39．興味のある他の国の習慣や考え方は自分の行動に取り入れている。 1  2  3  4  5
40．他の文化を持つ国の人達と行動することに抵抗なく、自信を持ってのぞめる。 1  2  3  4  5
41．海外に暮らし、様々な文化背景を持つ人達と深い交流をした経験を持っている。 1  2  3  4  5
42．異なる文化を持つ何人かの人達との長い交流が続いている。 1  2  3  4  5
43．初めて会う人達、場所、状況に柔軟に溶け込むことができる。 1  2  3  4  5
44．相手を思いやり、相手の立場に立って考えることができる。 1  2  3  4  5
45．異なる文化を持つ人達の間に立って文化的橋渡し役として行動することができる。 1  2  3  4  5 
ありがとうございました！
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Appendix G: Percentages of Respondents on  
The Intercultural Sensitivity Index (ISI) (by Stage and Dimension)
This “Describes Me Well" or “Extremely Well"
Stages of Intercultural Competence Development Pre-Trip Post-Trip
Denial
  1．I do not really notice cultural differences． 11% 0%
  2．I think that cultural diversity really only exists in other places． 11% 0%
  3．I feel most comfortable living and working in a community where people look and act like me． 37% 11%
  4．I have intentionally sought to live in a racially or culturally distinct community． 32% 21%
Defense
  5．I am surrounded by culturally diverse people, and feel like my cultural values are threatened． 16% 0%
  6．I sometimes find myself thinking derogatory things about people who look or act differently from me． 5% 5%
  7．I believe that aid to developing countries should be targeted to those efforts that help these 
countries evolve toward the types of social, economic, and political systems that exist in Japan． 31% 27%
  8．I believe that certain groups of people are very troublesome and do not deserve to be treated well． 10% 5%
  9．I have lived for at least 2 years in another country and believe that Japanese society should embrace 
the values of this culture in order to address the problems of contemporary Japanese society． 0% 0%
Minimization
10．I understand that differences exist, but believe that we should focus on similarities. We are all human． 94% 79%
11．I think that most human behavior can be understood as manifestations of 
instinctual behavior like territoriality and sex． 64% 37%
12．I think that all human beings are subject to the same historical forces, economic and 
political laws, or psychological principles．These principles are invariable across cultures． 53% 37%
13．I believe that physical displays of human emotions are universally recognizable:  
A smile is a smile wherever you go． 64% 74%
Acceptance
14．I acknowledge and respect cultural difference．Cultural diversity is a preferable human condition． 95% 84%
15．I believe that verbal and nonverbal behavior varies across cultures and that all 
forms of such behavior are worthy of respect． 68% 73%
16．I think that cultural variations in behavior spring from different worldview assumptions． 69% 74%
17．I believe that my worldview is one of many equally valid worldviews． 26% 42%
Adaptation
18．I have added to my own cultural skills new verbal and nonverbal communication 
skills that are appropriate in another culture． 48% 47%
19．I believe that culture is a process．One does not have culture: one engages in culture． 79% 84%
20．I am able to temporarily give up my own worldview to participate in another worldview． 39% 48%
21．I have two or more cultural frames of reference, and I feel positive about cultural differences． 53% 42%
Integration
22．I feel culturally marginal or on the periphery of two or more cultures． 16% 5%
23．I am able to analyze and evaluate situations from one or more chosen cultural perspectives． 47% 32%
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24．When faced with a choice about how I am going to respond to a given situation, I 
am able to shift between two or more cultural perspectives and consciously make a 
choice to act from  one of these cultural contexts． 34% 32%
Dimensions of Global Competency
Substantive Knowledge
25．I believe the world has become eqconomically, environmentally, and politically interdependent． 68% 48%
26．I have substantive knowledge about at least one other culture outside of Japan, 
and I apply this knowledge with confidence in my professional work． 37% 31%
27．I am linguistically and culturally competent in at least one language and culture other than my own． 16% 33%
28．I use a language other than my native language at least 25% of the time． 16% 5%
29．I am interested and spend considerable time working on global issues． 16% 0%
30．I think the choices one makes at home have relevance for other countries and vice versa． 68% 63%
Perceptual Understanding
31．I appreciate how people from other cultures are different from me． 63% 58%
32．I am conscious of my own perspectives and culture． 53% 58%
33．I want to continue to learn about the world’s peoples, cultures, and issues． 84% 69%
34．I question my own prejudices as well as all national and cultural stereotypes． 53% 42%
35．I recognize that my worldview is not universal. 42% 37%
36．I find people from other places exotic and unusual． 10% 0%
Intercultural Communication
37．I feel uncomfortable when I am with people who are speaking a language I do not know． 26% 16%
38．I try to learn about people from other cultures so that we can work and socialize together． 69% 63%
39．I incorporate the attractive aspects of other cultures into my own way of doing things． 52% 42%
40．I feel self-confident and comfortable socializing with people from other cultures． 37% 43%
41．I have lived abroad and experienced intense interaction with a variety of people from that culture． 11% 0%
42．I have long-term friendships with several people from other cultures． 27% 32%
43．I have the ability to deal flexibly with and adjust to new people, places, and situations． 42% 37%
44．I have the ability to psychologically put myself into another person’s shoes． 85% 58%
45．I can act as a cultural mediator and serve as a bridge between people of different cultures． 53% 37%
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